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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Graveley School 

Number of pupils in school  92 

Proportion (%) of pupil premium eligible pupils 22% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published September 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Nicky Hand 

Pupil premium lead Nicky Hand 

Governor / Trustee lead Albert Swinson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £32,210 

Recovery premium funding allocation this academic year £2000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£34,210 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Graveley, our pupils from disadvantaged backgrounds are a small group. Each and 

every one of them is precious to us. Many of these pupils have additional barriers to 

learning, some join us from other schools. We intend for all of our pupils from a 

disadvantaged background to leave Graveley School as confident individuals who are 

the best person they can possible be. They will have aspirations similar to or above 

those of their peers. They will have experienced the opportunity to be a leader and feel 

successful.  

When making decisions about using Pupil Premium funding it is important to consider 

the context of the school and the subsequent challenges faced. The challenges are 

varied and there is no “one size fits all”.  

 We will ensure that all teaching staff are involved in the analysis of data and 

identification of pupils, so that they are fully aware of strengths and weaknesses 

across the school.  

 We will ensure that teaching and learning opportunities meet the needs of all the 

pupils.  

 We will ensure that appropriate provision is made for pupils who belong to 

vulnerable groups, this includes ensuring that the needs of socially 

disadvantaged pupils are adequately assessed and addressed.  

 In making provision for socially disadvantaged pupils, we recognise that not all 

pupils who receive free school meals will be socially disadvantaged. We also 

recognise that not all pupils who are socially disadvantaged are registered or 

qualify for free school meals.  

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Multiple barriers to learning - some disadvantaged pupils also have a 
SEND, or P/LAC need.  
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2 Low attainment on entry to the Early Years Foundation Stage in all areas 
due to impact of lockdown in early childhood.  

 

3 Levels of engagement in remote/in school education varied during the 
pandemic. As a result, there are some pupils who need to catch-up.  

4 Attendance and Punctuality issues - regular punctual attendance is a 
challenge for a small minority of our disadvantaged pupil. 

5 An increasing number of pupils are highly mobile. A clear understanding 
of prior learning needs to be understood on entry to ensure pupils keep 
up and don’t fall behind during transition between schools. .  

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

With nurture and sensory input, 
disadvantaged pupils with complex needs are 
able to access the class curriculum 

Those pupils who have complex needs are 
increasingly able to access the curriculum 
within their classes 

For disadvantaged pupils who do not have a 
cognitive SEND need to reach age-related 
expectations in reading, writing and maths 
and 100% to meet the expectations for Year 
1 & 2 phonics check and Y4 multiplication 
check  

 

An increased number of disadvantaged pu-
pils who do not have a cognitive SEND need 
will reach age-related expectations in R,W,M 
and Phonics.  
 

To ensure disadvantaged pupils (with addi-
tional barriers to learning) individual needs 
are addressed so that they make at least ex-
pected progress from starting points in, read-
ing, writing and mathematics. 

Those that have a SEND need will make their 
expected progress from their individual start-
ing points.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £5000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Development of communi-
cation and language in 
EYFS 
Support from HfL adviser 
Importance of talk – 3 part 
course 

Children’s language development benefits 
from approaches that explicitly support 
communication through talking, verbal 
expression, modelling language and 
reasoning. 

1 2 

Whole school focus on Tier 
2 and 3 vocabulary devel-
opment and further inter-
vention for those who need 
to catch-up. 

Closing the Vocabulary Gap – Alex 
Quigley 

1 2 4 5 

Phonics: phonics training 
for all staff led by external 
adviser. 
Phonics leader to evaluate 
effectiveness of phonics 
teaching in each class R-
Y2, to plan appropriate re-
medial actions, monitor im-
pact. (see phonics action 
plan for more details)  
Phonics lead to evaluate 
new phonics scheme and 
purchase most suitable 
product 
 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1 2 3 

Implement ‘Mastering 
Number’ fluency sessions 
for Foundation and KS1 so 
that children are fluent in 
subitising and number 
bonds. 
 

Improving maths in the Early Years and 
KS1 

2 3 5 

To participate in year 2 of 
NCETM mastery 
programme building 
mathematical fluency to 
ensure learners have the 
confidence to apply efficient 
strategies in different 
situations 

Children’s chances of success are 

maximised if they develop deep and lasting 

understanding of mathematical procedures 

and concepts. 

1 2 3 5 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths?utm_source=/education-evidence/guidance-reports/early-maths&utm_medium=search&utm_campaign=site_search&search_term=maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths?utm_source=/education-evidence/guidance-reports/early-maths&utm_medium=search&utm_campaign=site_search&search_term=maths
https://www.ncetm.org.uk/teaching-for-mastery/
https://www.ncetm.org.uk/teaching-for-mastery/
https://www.ncetm.org.uk/teaching-for-mastery/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £16000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Focused and structured  
intervention with direct 
input from class teacher 

EEF: Targeted small group and one-
to-one interventions have the 
potential for the largest immediate 
impact on attainment.  

EEF trials have shown how, when 
properly trained and supported, 
teaching assistants working in 
structured ways with small groups 
can boost pupils’ progress. 

1 3 4 

Targeted academic 
support through one-to-
one or small group 
support 

EEF - One to One teaching 1 3 4 5 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £13210 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Nurture 
(including 
access to 
breakfast club) 

‘There is an established relationship between attachment 
and academic achievement. This has been demonstrated for 
all age groups from the primary school stage through to 
school leaving age and beyond 

 

Social and emotional learning 

1 3 4 5 

Sensory 
circuits  

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3708964/ 

 

1 3 4 5  

EBSA 
programme 
and  
intervention 

Support programme 

There is evidence that appropriately trained and 
supported staff... teachers… teaching assistants can 
achieve results comparable to those achieved by trained 
therapists in delivering a number of interventions 
addressing mild to moderate mental health problems 

4 

 

Total budgeted cost: £34,210 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://www.researchgate.net/publication/268280064_From_attachment_to_attainment_The_impact_of_nurture_groups_on_academic_achievement
https://www.researchgate.net/publication/268280064_From_attachment_to_attainment_The_impact_of_nurture_groups_on_academic_achievement
https://www.researchgate.net/publication/268280064_From_attachment_to_attainment_The_impact_of_nurture_groups_on_academic_achievement
https://www.researchgate.net/publication/268280064_From_attachment_to_attainment_The_impact_of_nurture_groups_on_academic_achievement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=/education-evidence/teaching-learning-toolkit/social-and-emotional-learning&utm_medium=search&utm_campaign=site_searchh&search_term
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3708964/
https://www.supportservicesforeducation.co.uk/Page/20029
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021. 

Our evidence from reviewing the impact of our intervention strategies over the last few years supports 

the view that for learning needs the best interventions are those led by a qualified teacher or 

experienced teaching assistant. We continued with our strategy of progressively increasing the 

proportion of the Pupil Premium Grant that is used to generate teaching hours to support the 

disadvantaged. We continued with the process of increasing the number of learning support assistants 

(class based) in the school to deliver daily support for vulnerable learners. In order for the quality of 

delivery to remain high, release time was given to the SENCO to ensure that all staff were given training 

for the correct delivery. 

We worked closely with outside agencies to allow quality nurture sessions to run for pupils with complex 

needs. Resources were purchased to allow sensory sessions were running on a daily basis and to give 

them quality breaks enabling them to access learning in the classroom. 

As a result of lockdown, schemes were purchased to support the delivery of maths and English within 

the classroom. This enabled staff to backtrack and deliver missed objectives and address 

misconceptions that may have occurred during remote learning. We complemented this with purchasing 

White Rose Maths and TT Rockstars to allow those pupils working at home access to online delivery of 

modelled maths lessons and well as opportunity for daily practice in number bonds and multiplication 

facts. 

In 2020/21 we used our PPG funding as follows: 

Teaching and Non-teaching staff  £20,000 

Nurture support £8,000 

Further resources for addressing missed learning £2,000 

TOTAL £30,000 

The assessment and review of spending in 2020/21 supports our view that interventions led by 

experienced staff are having the most significant impact on the progress of individuals when we consider 

the best strategies for narrowing gaps in attainment.  

The use of nurture and sensory sessions enables us to minimise the impact of difficulties within the 

classroom for a minority of pupils, enabling others to learn without distraction or disruption. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

TT Rockstars Maths Circle LTD 

Reading Revival  Reading Revival 

White Rose Maths White Rose Maths 

Accelerated Reader Renaissance Learning 

Places to Play Herts for Learning 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 

 
 


